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SECTION ONE: SCHOOL PROFILE STATEMENT

The official Lightning Reef Primary School commenced on 1st January 2011 following a merger between Comet Hill P.S. and Bendigo North P.S. For the first two years Lightning Reef operated on the previous schools’ sites while the new school buildings were being completed. The outstanding new open planned facilities and large, newly redesigned grounds was functioning in the last two weeks of the 2012 school year. The new school has provided a great sense of pride and excitement in the community. The grounds are expansive and provide for active and passive play as well as a chicken enclosure and vegetable gardens. The full size gymnasium and indoor canteen ensure a range of indoor activities can be planned.

The Student Family Occupation (SFO) index for each school reflected a similar population profile and in 2017 the SFO is 0.83. The school is characterized as a low socio-economic school community.

The school employs education support staff (ES) to support those children funded under the Program for Students with Disabilities. The school has specialist programs in Visual Arts, Performing Arts and Physical Education. Our English as Additional Language students (EAL) have access to multicultural aides.

The school has impressive support services and community partnerships for student and family support. There is a 0.6 EFT Primary Welfare Officer, visiting DET Social Worker, visiting teachers Speech Pathologists and Psychologist. 
Food Bank and Food Share sponsors the daily Breakfast Program. The school has strong ties with the Greater City of Bendigo Council who sponsor local businesses to participate in a careers program called Passions and Pathways targeting Years Five and Six students.

The newly badged school has well-resourced classrooms and breakout learning areas as well as inviting external play spaces for students. The school is well equipped with ICT resources.
School Mission

We will provide a welcoming and challenging environment

We will foster respectful and responsible global citizens capable of thriving in the future

We will develop students who are knowledgeable, skilled, confident and reflective

We will be a centre of excellence committed to sharing best practice

School Vision

Lightning Reef: Learners today, Leaders tomorrow
School Values
We value RESPECT: We respect ourselves, others and our environment

We value COOPERATION: We cooperate with our friends, peers, teachers, parents and community

We value RESPONSIBILITY: We take care of ourselves, others, our belongings and the environment

We value BEING OUR BEST: We all strive to be the very best in everything we do

Community and Student Connectedness with the school

Here, at Lightning Reef, we pride ourselves on providing a comprehensive and engaging curriculum package which encompasses our school vision “Learners Today, Leaders Tomorrow”.  Our committed staff hold high expectations of all students and aim to work in partnership with parents whom we acknowledge are our students’ first teachers.  

Lightning Reef Primary constantly strives to build community connections with our families and the wider community. We value parent participation in school activities, support for the Home Learning environment and Individual Education Plans (IEP’s) participation in school bodies such as Parents and Friends Club and School Council and participation in working bees and fund raising initiatives.  

SECTION TWO:  WHOLE SCHOOL ENGAGEMENT AND INCLUSION APPROACH, SCHOOL WIDE POSITIVE BEHAVIOUR SUPPORT
School wide Positive Behaviour Support (SWPBS) is based on the work of George Sugai and Rob Horner. Their research indicates that we can improve behaviour by 80% just by pointing out what one person is doing correctly. School-wide Positive Behaviour Support is a systems approach to establishing the social culture and behavioural supports needed for all children in a school to achieve both academic and social success. PBS is NOT a packaged system but an approach that defines core elements that can be achieved through a variety of strategies.

The purpose of SWPBS at LRPS is to establish a school climate in which appropriate behaviour is the norm for all students. SWPBS is an evidence-based approach which promotes proactive and explicit teaching of behavioural expectations and rewarding students for following them rather than waiting for misbehaviour or unacceptable behaviour to occur before responding. It provides our school with an improvement framework which focuses on data and enquiry to drive continuous improvement in our school’s behaviour management processes and policies.

At Lightning Reef PS, we value a consistent, supportive approach ensuring ‘everyone’ is aware of our expectations, so that everyone works together. We have developed strategies for each of the following systems:
· School Wide Systems (what is done for all students) – Tier One
· Specific Setting Systems– Tier Two
· Individual Systems (supporting students with major behaviours)- Tier Three
Lightning Reef Behaviour Purpose Statement: At our school we act respectfully, take responsibility, cooperate and strive to be our best.
At Lightning Reef Primary School, the approach to behaviour is based upon the principles of School Wide Positive Behaviour Support. 

 This means we apply the following explicit teaching model: 

 TEACH

 MODEL

 PRACTISE, PRACTISE, PRACTISE

 ACKNOWLEDGE AND CORRECT

All students, all staff, all settings, all of the time.

SWPBS is:

· A broad range of systemic and individualized strategies for achieving important social and learning outcomes while preventing problem behaviour with all students

· The redesign of environments to achieve success

· The teaching of specific behaviour expectations, not reacting to problem behaviour
· About what we will do differently to teach children about appropriate social and learning behaviour

· Designing a statement of purpose, behaviour expectations and a behaviour matrix that the whole school uses to teach students about appropriate behaviour

· About looking for and rewarding appropriate and positive behaviour

 SWPBS is NOT:

· A behaviour management system

· About punishment or looking for negative behaviours

SWPBS is driven by:

· Data collected from the classroom and from the yard

· Buy-in from staff, students, families

· Evaluation

· Environmental change

· Effective working systems

· Practise

To support the components of student engagement and inclusion, Lightning Reef Primary school boasts a qualified, dedicated teaching staff committed to securing the best possible learning outcomes for all students. The school takes every opportunity to broaden students’ experiences.  All students are able to participate in an environment which rewards adherence to our school wide expectations.  Students are explicitly taught how to be safe, learn and be respectful.   We are rigorous in aiming to improve student engagement.

We do this through the curriculum and an organised school environment:
SECTION THREE: LRPS CURRICULUM 

· Dedicated Literacy and Numeracy blocks which are evidence based and based upon High Impact Teaching Strategies (HITS), rigorous curriculum planning and assessment and building practice excellence
· Ongoing assessment, fluid groupings and differentiated tasks guided by learning intentions and success criteria
· Comprehensive rich tasks have been developed to implement the Victorian Curriculum which are designed around higher order thinking and technological involvement 

· A specialist program is offered in the Visual Arts and Physical Education

· Investment in technology has been substantial with netbooks and iPads used in every classroom
· Our school wide expectations of “Be your best, Be respectful, Be co-operative and Be responsible,” are explicitly taught reviewed and rewarded, as part of SWPBS.  Staff also teach weekly sessions from the Resilience Rights & Respectful Relationships (RR&RR) and Berry Street model to enhance student well-being and run ‘Let’s Just Do It’ every Friday where students can put into practice what they have learnt in their weekly RR&RR session.
SECTION FOUR: SCHOOL ORGANISATION 
Due to cohort numbers classes are mostly multi-age. Student learning occurs at point of individual need, and are based on individualised literacy and numeracy assessments.
· Our day is divided into a timetable which maximises productive learning time in the morning and allows for dedicated two hour literacy blocks and one hour numeracy blocks
· Our daily teaching timetable is two hours, two hours and one hour. Students are supervised during lunch and snack eating and by yard duty teachers during our two recess breaks outside, each of half hour duration

· SWPBS promotes a consistent plan for acknowledging expected behaviours in both non-classroom and classroom settings

Support Personnel

· All staff share responsibility for all students and are expected to support students using positive behaviour interventions

· A fulltime Wellbeing and Inclusion Coordinator and a 0.6EFT Student Wellbeing Officer (Primary Welfare Officer and Social Worker) are employed

· The non-teaching leadership team share responsibility for supporting positive behaviour interventions
· Other Para-Professionals (Student Support Staff) are outsourced via a DET referral process 

· Educational Support (ES) staff are employed to support teachers in catering to the needs of students funded through the Program for Students with Disabilities and Equity funding  
Support Programs/Measures

Our student achievement data is monitored by leadership and all staff are aware of ‘students at risk’ of academic disengagement.  Teachers aim to differentiate learning to meet the needs of all students. 
Examples of support programs and measures at Lightning Reef Primary School are:
Tier 1:

· Classroom routines and behaviour expectations are decided on, taught, encouraged and reinforced 
· Whole school behaviour expectations matrix explicitly taught and referred to throughout the day
· Alternative play at first break each day

· Weekly social skills session with daily follow up activities to practice and reinforce focus skill.
· Use of visuals in all classrooms

· Redirections for minor infrequent behaviour errors 

· Individual learning goals in literacy, numeracy and social skills developed in conjunction student, parent and teacher

· Ensuring classroom space is conducive to positive behaviours and effective engagement in learning e.g. seating arrangements, set place for everything, calming areas, visuals.
· Regular brain breaks throughout the day

· Procedures in place for students to request a break – ‘Cool Down Card’
· Visual displays for calming strategies eg Zones of Regulation

· Data driven decision making

· Student Leadership Council and School Captains
· Breakfast program available to all students every morning
· Active supervision by teachers in class and yard
· Team planning for staff members to ensure similarity in programs in classrooms
· School policies written and reviewed 

Tier 2:
· Regular Student Support Group Meetings (SSG’s) for students identified as needing wrap around supports
· Individual Behaviour Support Plan

· Individual Education Plans

· Referrals to Para-Professionals (Student Support Staff) for assessments

· Re-engagement plans 
· Providing personalised learning programs where appropriate for individual students
· Refresh room

· Secondary consultations with Professionals (paediatrician, speech therapist etc) and SSSO staff (psychologist, social worker)
· Working with parents to provide support/assistance

· Home visits/phone calls

Tier 3:

· Referrals to Paediatricians and Community Health Services

· Team around the learner approach - Liaison with Community Support Workers, Child First, DHS-where applicable and appropriate

· Functional Behaviour Assessment completed in conjunction with DET SSSO

· Safety Plan developed
· Individual Behaviour Support Plan

· Work cooperatively with parents, community and government agencies and outside personnel to support the student and their family

· Bully prevention strategies  within our Student Safety Policy
SECTION FIVE: BEHAVIOUR GUIDANCE AT LRPS -SWPBS
The term ‘behaviour guidance’ is used to reflect current thinking about the most positive and effective ways to help children gain understanding and learn skills that will help them to manage their own behaviour.

Staff at LRPS know that corporal punishment and unreasonable discipline are not permitted in education and care services, not only because the child may be physically harmed, but also because it nearly always has detrimental effects on the child’s self-esteem and feelings of security and belonging.

In Quality Area 5 of the National Quality Standard, Relationships with Children, Standard 5.2 explores how each child is supported to build and maintain sensitive and responsive relationships with other children and adults.

The elements of the National Quality Standard associated with Standard 5.2 are:

Element 5.2.1: Each child is supported to work with, learn from and help others through collaborative learning opportunities.

Element 5.2.2: Each child is supported to manage their own behaviour, respond appropriately to the behaviour of others and communicate effectively to resolve conflicts, has a strong focus.

Element 5.2.3: The dignity and the rights of every child are maintained at all times.

What the legislation requires 

LRPS staff understand their duty of care obligations in relation to guiding children’s behaviour including that they must:

· ensure no child being educated and cared for by the service is subjected to any form of corporal punishment or any discipline that is unreasonable in the circumstances (section 166)
· ensure that every reasonable precaution is taken to protect children from harm and from any hazard likely to cause injury (section 167)
· take reasonable steps to ensure that education and care is provided to children in a way that gives each child positive guidance and encouragement toward acceptable behaviour (regulation 155).

· have a policy and procedures about interactions with children (regulation 168(2)(j)), that includes procedures to ensure education and care is provided in a way that: 

· gives each child positive guidance and encouragement toward acceptable behaviour and encourage children to express themselves and their opinions 
· allows the children to undertake experiences that develop self-reliance and self-esteem

· maintains at all times the dignity and rights of each child

· has regard to the family and cultural values, age, and physical and intellectual development and abilities of each child being educated and cared for by the service

· children being educated and cared for by the service have opportunities to interact and develop respectful and positive relationships with each other and with staff members and volunteers 

· considers the size and the composition of the groups in which children are being educated and cared for (regulations 155 and 156).

LRPS staff guide children’s behaviour through their interactions and communication at all times. Our SWPBS approach in daily practice impacts positively on learning outcomes for children. 

At LRPS we understand as educators that a positive and active approach to behaviour guidance, reduces challenging behaviours and encourage children to achieve success, develop positive self-esteem and increase competence.   SWPBS is a positive, inclusive and active approach includes considering the reasons for children’s challenging behaviour, not just dealing with the behaviour itself. 
Staff understand that this contrasts with the more traditional ’behaviour management’ or ‘discipline’ approaches that generally imply an adult ‘managing’ children’s behaviour or using punishment, or inappropriate discipline to control them.  Behaviour guidance based on positive mutually respectful relationships between adults and children is most likely to influence behaviour in constructive ways. 

Our SWPBS culture enables staff to:

· demonstrate respect for children 

· provide learning opportunities based on knowledge of children’s development and learning  

· develop an understanding and knowledge of each child, including background, culture, community and family  

· to be proactive and positive  

· recognise the child’s strengths  

SECTION SIX: POSITIVE BEHAVIOUR SUPPORT, SHARED EXPECTATIONS
The Lightning Reef Primary community is guided by the following principles:

· All members of our school community have the right to feel and be safe

· All members have the right to be treated with respect

· All members have the right to be in a secure environment without interference, intimidation, harassment, bullying or disruption to maximise learning opportunities

· All members of our school community are expected to be respectful of others
Our expected behaviours matrix and supporting behaviour continuums provide a transparent and agreed framework for all school communications.

Student engagement, regular attendance and appropriate behaviours are encouraged through the implementation of whole-school strategies supported by targeted and individualised support when required.

The following protective factors support student engagement:

School Wide Positive Behaviour Support, which encompasses:
· Clear, fair and consistent rules and behavioural expectations and consequences
· Understanding of individual student needs

· Accessible staff support

· Positive and supportive parent, teacher and peer relationships

· Some level of academic success

It is acknowledged that a staged response provides a continuum of support for student well-being
TIER ONE:  Whole school behaviour intervention strategies for all students and staff across all environments
TIER TWO:  Targeted school behaviour intervention strategies
TIER THREE:  Intensive wraparound supports using the Team Around the Learner (TAL) model
SECTION SEVEN: SCHOOL WIDE SYSTEMS FOR STUDENT SUCCESS
* PBIS= POSITIVE BEHAVIOUR INTERVENTION SUPPORTS, which is the same as PBS= POSITIVE BEHAVOUR SUPPORTS




Identifying Inappropriate Student Behaviour

	Level 1 – 

(Referred to home group teacher)
	Level 2 – 

 (Non-referred/Recorded)
	Level 3 – 

 (Referred/Recorded)
	Level 4 – 

 (Referred/Recorded)

	*Calling out

*Not following

   instructions

*Not returning to class when asked

*Spitting

*Put Downs

*Offensive gestures

*Misuse of property

*Pulling at branches

*Being out of bounds

*Climbing trees

*Playing with sticks

*Playing unsafely

*Out of bounds

*Inappropriate playing in toilet

*Ignoring bell to go inside

Other _______________


	*Refusing/not cooperating

*Swearing

*Making Threats

*Entering building without permission

*Pushing and shoving

*Teasing/excluding

*Rough/Inappropriate  play

*Climbing on containers

*Climbing perimeter fence

*Inappropriate behaviour in toilet*
*Self-exit

*Taking others work/ 

 Property without asking

*Yelling/screaming in class

*Other_________

*Third Level 1 Offense (per session)
	*Inappropriate language/ gestures directed at others

*Physical aggression

*Harassment/bullying

*Dangerous behaviour to self/ others

*Stealing

*Direct property 

 destruction/ misuse

*Racial vilification/ 

   discrimination

*Leaving school ground without permission

*Urinating/exposing in public place

*Self exit/refuse to follow staff safety instructions of more than 15 minutes
*Other________

· Third Level 2

offense (per session)


	*Drug use/ possession 

including smoking.

*Weapon possession and threat to use.

*Weapon use

*Extreme property 

damage/vandalism

*Combustibles

*Assault/threats

*Theft of valuables

*Repeated vilification, discrimination and harassment

*Cyberbullying

*Accessing highly inappropriate images and 

web sites




*Wasting soap, blocking toilet/hand basin, locking cubicle doors, urinating on floor.

Please refer to LRPS ICT User Agreement inappropriate internet/technology use

Addressing Inappropriate Student Behaviour

	
	Level 1 – 

(Referred to home group teacher)
	Level 2 – 

 (Non-referred/Recorded)
	Level 3 – 

 (Referred/Recorded)
	Level 4 – 

 (Referred/Recorded)

	In the classroom
	The staff member addresses the behaviour using classroom management strategies. 
	The staff member addresses the behaviour using logical consequences 
	Teacher completes online copy of Xuno.

Call office for leadership to collect student from classroom

(If unable to access Xuno email AP)
	Contact Principal or Assistant Principal to address student behaviour  



	Break times
	The staff member addresses the behavior.
	The staff member addresses the behaviour using logical consequences. 
	Remove from playground and bring to Office
	The staff member to contact Principal or Assistant Principal

	
	Yard duty staff may connect with the teacher later in the day to follow-up when necessary.

	Data collection


	Informal
Staff Member: Record student behavior in work program/diary. 
	Student management tool
Staff member: Complete XuNo and informs Home Group Teacher via Xuno
	Student management tool
Staff member: Complete XuNo and refer to Leadership for futher management including contacting home.
	Student management tool
All relevant staff: complete XuNo and Incident Report by end of day.

Principal to manage including contacting home.

	School Response
	CLASS

- Remind and practice expectations 

-Redirect

-Remove to another space in room

-Buddy Room

-Restorative conversation 

YARD

· Remind of expectation

· Move to another area

· Walk and talk

· Assist with finding an alternative activity
	CLASS- 

Reflection time, buddy classroom, stay in with teacher etc.

YARD- 

Walk with me’ or zone to another area etc. for that break only.
	Remove to Office for remainder of session or longer, call Office to inform of details. Leadership to issue school response 
1st-Refresh 1 day 
-Zoned for 2 days

2nd  –Refresh 1 day 
- Zoned 1 week

- BMP implemented
3rd -Refresh 

-Parent notified

-Leadership to manage

* If a student does not attend ‘Refresh’ at 2nd break, they will need to attend an afterschool refresh session. 
	Suspension
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	Step 1:
 Re-engage / Engage:
	When a student is struggling to engage in their work or is beginning to disengage from their work, the following should be implemented:
 Teacher encouragement:  “have a go”, “do your best”, “try your best”, “hey, what’s     stopping you?”, “what’s bothering you?”, “how can I help you?”
 Break up task into smaller achievable steps
 Offer pairing up with another student
 Whole class Brain-break
 Encourage using calming strategies… 5 deep breaths, tensing muscles and then relax
 Take a 5 min break – calming corner, listen to music, sensory tub, read a book,…
 

	Step 2:
Buddy Room
(When stage 1 is   unsuccessful)
 
	 Please refer to CRT folder for your Buddy Room
 Classroom Staff are to escort the student to their pre-arranged Buddy Room (if Buddy Room  teacher is not available or student refuses to go, call office for support)
 Student to take a book to read
 Student to remain in Buddy Room for 10mins, then re-assess. If student deemed calm by Buddy Room teacher, they go back to regular classroom. If not, call office for        assistance
 

	Step 3:
Work Stations – Administration Area
 
	 If a student has continued to be disruptive in the Buddy Room, the class teacher will contact the Leadership Team via the Office, to collect the student
 The teacher must provide learning activities for the student
 The Leadership Team will determine the time needed on an individualised basis and will return the student to the classroom
 

	Calm Down Room Administration Area
 
	The Calm Down Room will be provided as a sensory space to allow student’s behaviour to    de-escalate. 

 If a student is becoming escalated and you believe the Buddy Room will not work OR it is in their plan, students are to be given a Calming Card (found in the classroom)  

 Direct student to the office where they are to present the Calming Card to Leadership. 

 The Leadership Team will determine the time needed on an individual basis and will  return student to classroom.
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	Student Re-entry Process
 
	An adult will:
 Accompany the student back to their learning area when it is deemed that the student is ready to re-engage.
 Classroom Teachers are to welcome the student back to class and let them know what the class is doing. 
 

                        The incident is not to be revisited at this time.
 


SECTION EIGHT:YARD CARE

Children in rooms - 8.45 onwards, must be supervised by class teachers.

Before School - 8.30 – 9.00.  Courtyard and Basketball court are available for students before school

Area Supervised: Bike shed, car park entrance, Courtyard and basketball court
Recess and Lunch Duty

Area 1  

Area Supervised: Oval 

HOT SPOTS: Back of oval, Cubby House
Area 2  

Area Supervised: Vegetable garden to gym toilets including basketball court

HOT SPOTS: Area outside Gym toilets, no ball area – alcoves, quiet area – no running
Area 3

Area Supervised: Court Yard - no ball area – alcoves, quiet area – no running

HOT SPOTS: Area around Art room doors, Area near ELC
After School: 3.15

Ensure bikes are not tampered with and students move safely with their bikes.

Students not wearing a helmet must leave their bike at school.

Students not picked up by 3.30 must be sent to the office to wait.

REMINDERS TO SUPERVISING STAFF:

· Please be prompt. Yard Duty takes priority to any other task when you are ‘on’. 

· Please move throughout your area keeping a roving eye.

· Please be visible, wear the yellow safety vest
· Play fighting and rough play are not permitted.

· Legal liability to provide adequate supervision of children at all times.

· When the first bell goes, ensure all children are returning to line.

· Hub is open each break

· Social Group Activities will be held for identified students.

· Wear a hat in Terms 1 and 4.

· Students not wearing a hat in Terms 1 and 4 are to play in the central play area.

· Hand out raffle tickets for good behaviour.

· Ensure students who have to ‘walk with the teacher’ do so

· Check folder for students with special conditions – eg restricted areas

Wet Weather rosters – an announcement will be made over the PA system.
Extreme Hot Weather - 35° or more, students come inside.

SECTION NINE: PRINCIPLES FOR WHOLE SCHOOL HEALTH AND WELLBEING
LRPS focus on the following principles for whole school health and wellbeing:
Principle 1 – Maximise access and inclusion

Quality education and support for all, with extra effort directed to ensuring education and support is accessible and inclusive to the most vulnerable and disadvantaged.

Principle 2 – Focus on outcomes

A focus on health, learning, development and wellbeing outcomes is upheld when designing, delivering, evaluating and improving education and support services.

Principle 3 – Evidence-informed and reflective practice

Policy and practice is informed by current and relevant evidence, known to be effective in improving outcomes. Research and evaluation is undertaken to grow the evidence base and enable effective and reflective practice.

Principle 4 –Holistic approach 

Educators and support staff work collaboratively and professionals use multidisciplinary approaches and focus on the range of goals, aspirations and needs of children, young people and families.

Principle 5 – Person-centred and family sensitive practice

Successful schools see people in the context of their families and environment, and seek to support and empower people to lead and sustain healthy lives.

Principle 6 – Partnerships with families and communities

Ensuring children and young people have good health and wellbeing is the collective responsibility of families, schools, the community and government; requiring shared commitment and action.

Principle 7 – Cultural competence

To effectively meet the needs of all children, young people, requires an ability to understand and effectively communicate with people across cultures and recognise one’s own world view. 

Principle 8 – Commitment to excellence

Education providers and services have high expectations for those they work with, and continually assess their own work practices to find opportunities for improvement. 

Our SWPBS strategies are categorised as:

· universal (Tier I) engagement strategies that create safe, inclusive and empowering environments that foster an enthusiasm for learning and support student wellbeing

· targeted (Tier II) engagement strategies that meet the varied needs of vulnerable cohorts, including both prevention and intervention strategies

· individual (Tier III) engagement strategies for students at risk, including strategies to identify and respond to individual student circumstances when regular attendance is not consistent or positive behaviours are not demonstrated. 

LRPS staff acknowledge that remaining engaged in learning and connected with school is difficult for some chidlren. Whilst universal strategies may be all that is required to ensure some students remain enthusiastic about learning, schools still need processes in place to identify and intervene early when a cohort of students or an individual student is at risk of disengaging. 

Behavioural expectations and responses to challenging behaviour

This policy outlines the shared school community expectations for behaviour and the consequences and sctions to be taken when these are not met. These actions should include both support measures and disciplinary measures.
Behaviour can be described as challenging when it:  

· interferes with the rights of others  

· causes harm or risk to the child, other children, adults or living things  

· damages the physical environment, equipment or materials 

· interferes with the child’s learning and relationships with others  

· includes a child presenting as shy, withdrawn or excessively passive  

· is inappropriate to the child’s age or developmental stage or background.  

Disciplinary measures should be considered as part of a staged response to challenging behaviour and used in combination with other engagement and support strategies to address the range of factors that may have contributed to the student's behaviour. For more information, see: Responding to challenging behaviour
SECTION TEN: DISCIPLINE

The term ‘discipline’ is often associated with punishment and may suggest inappropriate and damaging methods of attempting to control children in order to change their behaviour. At LRPS we understand that it is critically important to guide children’s behaviour in ways that support them to develop understandings and skills that assist them to manage their emotions and control their behaviour by themselves.

Discipline, or punishment, does not contribute to this aim.  Using appropriate behaviour guidance helps children to regulate their own behaviour so that they do not always rely on adults to guide their behaviour, although they will still need assistance much of the time. 

Older children are more able to negotiate their own rules and the consequences of not keeping to them, whilst younger children need clearer guidelines and boundaries. In recognition of their growing maturity and ability to take responsibility for their own behaviour older children may be provided with some privileges and increased freedom. 

Schools, including LRPS, must ensure that no child being educated and cared for by staff is subjected to any form of corporal punishment or any discipline that is unreasonable in the circumstances (section 166).

Unacceptable practices – discipline and punishment 

The following are some examples of corporal punishment and unreasonable discipline that are considered serious breaches of the Education and Care Services National Law Act 2010 (National Law): 

· hitting, slapping, pinching        

· force feeding

· isolating        

· yelling        

· humiliating or belittling a child        

· physically dragging a child        

· depriving a child of food or drink, e.g. saying to a  child ‘if you don’t eat your vegetables you can’t have dessert”.

Other examples of unacceptable practice include:        

· negative labelling        

· criticising        

· discouraging        

· blaming or shaming        

· making fun of or laughing at        

· using sarcastic or cruel humour        

· excessive use of negative language, such as, “no”  “stop that!” “don't…” “you never...” .

Time out

‘Time out’ is defined as removing a child for a period of time to an alternative place and in isolation. Isolating the child not only has the potential to cause fear and/or humiliation, but it also is likely to increase negative behaviour at other times. 

This practice focuses on the exclusion of the child from the group with no support or opportunity for reflection or consideration of other ways of behaving and it does not help children develop positive behaviour or feelings of self-worth. 

All schools are required to operate in a way which ensures that children are safe, that their developmental needs are being met and that they are adequately supervised at all times. Use of time out in this context is inappropriate and could be considered as unreasonable discipline (section 166). 

In some situations it may be necessary to take a child to an alternative environment to support the child to calm down or regain self-control. Our aim should be to prompt and support children when children are experiencing frustration, anger or fear, to remove themselves from these situations and move to a space where they can gain composure and control over their emotions. Options for redirection to another activity and/or to a quiet, safe space may be provided to the child. 

The educator must remain with the child, offering reassurance and support so the child can settle down and regain self-control. This strategy can be used as an opportunity for educators to help the child develop self-calming behaviours and gain composure and control.  

This is viewed as a learning opportunity, not as punishment. However, this approach should only be used as part of a behaviour management plan and when there is an immediate danger of the child being hurt or hurting others and when other strategies to guide the child’s behaviour have not worked.  

An educator should always remain with the child.  In the heat of highly emotive moments it can be challenging for children to think or talk about what went wrong. When the child has calmed down, educators may then provide support and assist the child to identify what happened and what they may have done differently.

Consulting and referring with other professionals

At LRPS we value effective partnerships with teachers, families and other professionals allows the sharing of information about the child’s ongoing experiences and achievements and what works well for that child.  When a child does not respond to daily behaviour guidance strategies, it is essential that school staff consult with parents about developing specific behaviour guidance strategies. There may be times when additional professional assistance and external support are needed to help a child. 

Parental consent is required where referral for intervention is requested by educators.  When professionals from other support services become involved in assisting with a behaviour guidance program for a child, it is important that this is done in collaboration with teachers and parents. This gives everyone the opportunity for input and information about the strategies and expectations that are developed. 

The professional should also be made aware of the service’s policy so that the behaviour guidance strategies that are developed are consistent with the policy.  It is also important that all staff working with the child, even if only for a short period each day, are aware that there is a specific behaviour guidance program to be followed for that child. This is necessary so that all educators have a consistent approach to guiding children who are displaying challenging behaviour. 

Children with diagnosed behavioural difficulties may require individual management plans and these must be developed in consultation with the family, professionals and/or support agencies.

At LRPS we discipline in a way to retain the dignity of the student and take measures to ensure that exclusion of a student from learning should be avoided where possible. By applying fair and consistent discipline policies that are consistently enforced the school can increase the likelihood that student connection to the school is maintained. For more information on disciplinary measures including suspension and expulsion procedures, see: Discipline   
SECTION ELEVEN: DEPARTMENT OF EDUCATION AND TRAINING (DET) ENGAGEMENT STRATEGIES AND SUPPORT AVAILABLE TO SCHOOLS
From Term 1 2017, Victorian government and Catholic schools will use the new Victorian Curriculum F-10. Curriculum related information is currently being reviewed and may be subject to change.

For more information on the curriculum, see:
The Victorian Curriculum F–10 - VCAA
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There is a range of prevention and intervention strategies that schools can put in place to promote and maintain student engagement in school.  School Wide Positive Behaviour Support is one of these evidence based approaches.
Students who demonstrate challenging behaviours and/or are experiencing barriers to engagement in school that may need additional support and interventions to address these issues and improve their engagement. 

· Whole school engagement 
· Strategies and support for individual students 
· Support for at risk student groups
· Professional development
Identifying students at risk

As well as putting these strategies into practice with students, school staff should also include specific strategies in their student engagement policy and outline how these will be used to address individual or collective needs within their school environment.

For more information and tools for identifying students who may be at risk of disengagement, see: Identifying students at risk   ​​​

 If you need further assistance with any matters relating to student participation and engagement, please contact the:

· Health Wellbeing and Engagement Manager

· Health Wellbeing and Engagement Officers

· Youth Pathways and Transition Manager, or

· Community Liaison Officer in your regional office.

To locate your nearest office, see: Regions
Discipline procedures- suspension and expulsion information 

At Lightning Reef, we understand that suspension and expulsion should only be used in extreme circumstances.  This policy Positive Behaviour Support, Student Engagement Policy;
· emphasises prevention and early intervention to support students
· promotes positive behaviour rather than punishment as a way to respond to challenging behaviour 
· outlines processes, actions and consequences for the school when a student’s attendance becomes irregular or they demonstrate challenging behaviours. 
More DET information can be found here: Student Engagement and Inclusion Guidance​
Suspension

Only a principal has the authority to suspend a student and must first ensure a range of strategies have been put in place to meet the educational, social and emotional needs of the student and that these strategies have not helped improve the student’s behaviour. 
To access a summary of procedural requirements, see: Suspension Process Flowchart
To meet the suspension process requirements, you may also wish to use the suspension checklist, see: Suspension Process Checklist  

First steps: prior to suspension

Determine if suspension is an option

Suspension is a serious disciplinary measure and is best reserved for incidents when other measures have not produced a satisfactory response.

A principal may only expel a student if the location and nature of their behaviour meets certain conditions. For information on when suspension may be an option, see Grounds for Suspension under Suspension Considerations 

Conduct a preliminary investigation

The principal should conduct a thorough investigation to establish the nature of the behaviour/s, the student who committed those behaviour/s, the context in which it was committed, and any other relevant circumstances in relation to the incident or behaviour.

The principal must identify the student's relevant person in accordance with Part 2 of the Ministerial Order. See Identifying a Relevant Person​​​
Consider options

When determining if suspension is appropriate for a particular student, consideration should be given to:

· the behaviour for which suspension is being considered

· the educational needs of the student

· any disability of the student (disability is defined under the Equal Opportunity Act 2010, it is not limited to students in receipt of specialist services or Program for Students with Disability funding​)

· the age of the student

· the residential and social circumstances of the student, including whether the student is Aboriginal or Torres Strait Islander or Culturally and Linguistically Diverse background or is in Out of Home Care

· Previous incidences of challenging behaviour and the support/disciplinary measures employed to respond to these. For more information, see Responding to Challenging Behaviour and Strategies and Supports Available to Schools​​

Before implementing a suspension the principal must ensure the following:

· that the student has had the opportunity to be heard

· that any information or documentation provided by the student or the relevant person has been taken into account in making the decision regarding the suspension; and

· other forms of action to address the behaviour for which the student is being suspended have been considered.​

Next ste​ps: decision, notification and action

In making their decision, the principal should consider their Legal Obligations and Principles​​​ of Administrative Decision Making
Under Victorian Law, in deciding whether to suspend a student, principals must undertake an assessment of that course of action under the Charter of Human Rights and Responsibilities Act 2006. In addition, when determining  whether to suspend a student with a disability, principals must be sure that reasonable adjustments have been made to assist the student to manage the behaviours where this is a manifestation of disability. 

If the behaviour of a student meets the grounds for suspension and the principal decides to suspend, he or she must determine:

· whether ​the suspension will be undertaken in school or out of school 

· the day on which the suspension will commence (including whether it will be an immediate suspension)

· the period of suspension.

For information to guide these decisions, see Suspension Considerations​
Prior to the suspension taking effect, or on the day of taking immediate action, the principal must complete all of the following: 

1. Identify the relevant person in accordance with Part 2 of the Ministerial Order;

2. Notify the student (verbally) and the relevant person (via telephone or in person) of the following information: the reason/s for the suspension, the school days on which the suspension shall occur where the suspension will occur. 

3. Provide contact details for additional support services to the student and the relevant person as appropriate. 

4. Arrange for appropriate school work to be provided to the student for the period of the suspension:     

    a) Where the student is suspended for three days or less, provide meaningful work.    

    b) Where the student is suspended for more than three days, develop a Student Absence Learning Plan and Return to School Plan.

5. Provide the student and the relevant person with the following documentation:    

· Notice of Suspension
· Parent Brochure - 
Procedures following Suspension    (pdf - 385kb)

(For alternative versions, including translated versions, see: Resources)

· Student Absence Learning Plan (if applicable)

· Return to School Plan (if applicable).

Consistent with the Charter and discrimination legislation, documentation should be provided in alternative formats and community languages in order to meet the communication needs of the student and relevant person.

6. Record the suspension on CASES21. For support to record the suspension in CASES21 refer to Chapter 6 Merit and Discipline in the CASES21 Administration Guide at: About CASES21
Expulsion 

Only a principal has the authority to expel a student. Expulsion from school is the most serious disciplinary measure open to the principal. 

Principals please note: Where guidance states 'the principal must' this is a legal obligation under Ministerial Order 625. Where the guidance states that 'the principal should', this is a best practice recommendation. ​
Expulsion appeals on the basis of process can only relate to items that state 'the principal must' not occurring​.​

To access a summary of procedural requirements, see: Expulsion Process Flowchart
To help meet expulsion process requirements, see: Expulsion Process Checklist
First steps: prior to expulsion

1. Determine if expulsion is an option
2. Conduct a preliminary investigation
3. Seek assistance from Regional Approved Support Person
4. Notify the Department (in some circumstances)
5. Arrange a Behaviour Review Conference​

Determine if expulsion is an option

Expulsion may be an appropriate course of action where a student poses a significant and real threat to the ongoing safety of other students and staff and/or compromises the effectiveness of the school’s educational programs. A principal may only expel a student if the location and nature of their behaviour meets certain conditions. For information on when expulsion may be an option, see: Grounds for Expulsion under Expulsion Considerations​​
Conduct a preliminary investigation

The principal should conduct a thorough investigation to establish the nature of the behaviour/s, the student who committed those behaviour/s, the context in which it was committed, and any other relevant circumstances in relation to the incident or behaviour.
The principal must:
· consider any alternative disciplinary measures that may be appropriate to address the behaviour of the student.

· identify the student's relevant person in accordance with Part 2 of the Ministerial Order, see: Identifying a Relevant Person​​
· consider appropriate education, training and employment options that may be available to the student should a decision be made to expel the student.

Seek assistance from Regional Approved Support Person

As part of his or her considerations, the principal must select and seek support from a Regional Approved Support Person (RASP). The RASP can provide the following advice and support:

· Attend the behaviour review conference (or other meetings with the student and the relevant person  as appropriate)

· Provide advice on alternative disciplinary measures and ensure that they are considered for the student

· Ensure that the appropriate education, training and/or employment options are considered for the student

· Assist with, and support the monitoring of the implementation of the course of action agreed to at the meeting, including a student’s transition to another school, registered training organisation or employment if the expulsion proceeds (noting that the expelling principal holds ultimate responsibility for ensuring that students make successful transitions following an expulsion). 

The role of the RASP is not to make decisions or to take on any of the responsibilities of the principal but to provide the principal with advice and support during the process. 

Notify the Department (in some circumstances) 

Principals must: 
· notify the Department if expulsion is being considered for any of the following students:

· students in out-of-home care
· overseas students

Principals should also consider notifying the Department if expulsion is being considered for the following students: 

· Aboriginal or Torres Strait Islander students

· students on the Program for Students with Disabilities

​To see the process for notifying the Department, see: Expulsion Considerations​ 

Arrange a Behaviour Review Conference: Team Around the Learner (TAL)- Tier III level of support for student to re-engage with the school community
Before making the decision to expel a student, and at the earliest available time, the principal must convene a Behaviour Review Conference to provide the student and their relevant person with the opportunity to discuss the student’s behaviour and possible consequences, including expulsion. 

· The principal must:
· ​​contact the student and the relevant person and provide them with the following information:

· the date, time and place for the behaviour review conference

· that both the student and the relevant person are encouraged to attend the behaviour review conference

· that if the relevant person is unable or unwilling to attend, the relevant person may nominate another adult to attend the Behaviour Review Conference 

· that they may be accompanied by an independent support person of their choice who is not acting for fee or rewardthat if they do not attend the meeting, the meeting may proceed in their absence, and if expulsion is decided, the course of action may be determined without the benefit of hearing from the student and the relevant person.

The principal should determine whether an interpreter is required by any person who may attend the meeting, and arrange such assistance if necessary.

When scheduling a Behaviour Review Conference, reasonable attempts should be made to ensure that a date, time and place be chosen that allows the student and the relevant person to attend.

Where this is not possible or if the student’s relevant person is unable or unwilling to attend the meeting, the relevant person and/or the student may nominate another adult to attend the behaviour review conference on their behalf. 

In some circumstances, it may be necessary for the principal to request that a person from the Suitable Persons List be appointed to support the student through this process. 

For more information on when it may be appropriate for the principal to request a person from the Suitable Persons List, see: Identifying a Relevant Person
At the Behaviour Review Conference 

The attendees of the Behaviour Review Conference should include the following:

· the principal

· the student

· the relevant person or their nominee 

· Regional Approved Support Person 

· independent support person (if appropriate)

· interpreter(s) (if appropriate)
· Student external support agencies (if appropriate)
· Koorie Support Education Officer (if appropriate).

The Behaviour Review Conference must cover the following:

· Informing the student and the relevant person that expulsion is being considered 

· the grounds on which expulsion is being considered

· a summary of the evidence that supports a finding that the student has engaged in the alleged behaviour

· actions taken to date to address the student's behaviour and engagement at school

· an opportunity for the student and their relevant person to be heard; to respond to the grounds for expulsion and the evidence being relied upon; and to provide any additional information they perceive to be relevant to the decision regarding expulsion

· any modifications or adjustments that would need to be made to enable the student to remain at school​

· i​dentification of the student's options for future educational, training and employment and development of a transition plan to support the student in the event that the expulsion proceeds

· Provide the student and relevant person with the 
Parent Brochure - Procedures following Expulsion (pdf - 119 (pdf - 224.7kb)

For alternative versions, including translated versions, see: Resourc​​es for Principals
​ 

If the student and the relevant person do not attend the Behaviour Review Conference, the principal must ensure that the key points discussed at the meeting are recorded in writing and sent to the student and the relevant person. 

Following the Behaviour Review Conference 

After the Behaviour Review Conference, the principal must properly, fairly and without bias, consider all of the relevant information and documentation in making a decision as to whether to expel the student. This includes consideration of the following:

· Any information or documentation provided by the student or their relevant person

· Other forms of action to address the behaviour for which the expulsion is being considered

· The need to maintain the health, safety and wellbeing of other students and staff at the school

· The need to maintain the effectiveness of the school’s educational programs

· The alternative education options available to the student

· Whether the expulsion is appropriate, considering: 

     - The behaviour for which the student is being expelled 

     - The educational needs of the student 

     - Any disability of the student 

     - The age of the student

     - The residential and social circumstances of the student

 - Advice provided by relevant professionals such as Koorie Engagement Support Officers or Student Support Service Officers. 

In making their decision, the principal should consider their legal obligations and apply the Principles of Administrative Decision Making, see: Legal Obligations and Principles of Administrative Decision Making 

The principal must make a decision about whether to expel the student, and notify the student and the relevant person of this decision within 48 hours of the conclusion of the Behaviour Review Con

ference.

1. Next steps: decision and notification 

2. ​If the expulsion does NOT proceed
3. If the expulsion DOES proceed
If the exulsion does NOT proceed

If, following the behaviour review conference and after making his or her considerations, the principal makes the decision not to proceed with the expulsion, then it is recommended that a student support group meeting is held to discuss any supports, modifications or adjustments that need to take place to reduce the likelihood of the behaviour reoccurring.

For more information on the supports and resources available to schools please see: Strategies and Supports Available to Schools.

If the expulsion DOES proceed

If a decision is made to expel the student, the principal must also complete the following tasks:

1. Provide the student and the relevant person with the following documents: 

    a) Notice of Expulsion;  and

    b) Expulsion Appeal form (pdf - 211.65kb).

2. Prepare an Expulsion Report.

3. Provide copies of the following documents to the Regional Director within 24 hours of the expulsion taking effect: 

    a) Notice of Expulsion 

    b) Expulsion Report.

4. Record the expulsion in CASES21.  

When preparing the Expulsion Report, the principal should provide all of the relevant information and documentation that was considered in making their decision. This report is an important record of the decision to expel and the reasons this decision was made. In the event of an appeal, it will be used as the principal’s version of events. Therefore, it is strongly recommended that the report details as much information as possible on their decision-making process.

For more information on the expulsion appeal process, please see Expulsion Appeal
Final steps: post-expulsion requirements

1. Implement a Transition plan
2. Compulsory school age
3. Beyond compulsory school age
4. Regional support in transitions
Implement a Transition plan

Following the decision to expel the student the principal, with advice from the regional office and the Regional Approved Support Person (if appropriate), should arrange for the implementation of the transition plan that was devised at the Behaviour Review Conference.

​​Implementing a transition - compulsory school age

For students of compulsory school age, the principal ​must:
· ensure as soon as practicable after an expulsion that the student is participating in one or more of the following:   

· enrolled at another registered school

· enrolled at a registered training organisation

· engaged in employment.

· provide the student with meaningful work and monitor the completion of this work until they are enrolled at the new setting. This could include the completion of a Student Absence Learning Plan, if appropriate.

All Victorian government schools have a shared responsibility for enrolling students who have been expelled. As a last resort, the Regional Director may direct the principal of a Victorian government school to enrol a student who has been expelled from another school.

These obligations do not apply if the student has been granted an exemption from participating in education, training or employment.

For more information, see:

· Transfers
· Attendance​
· Student Absence Learning Plan template.

Implementing a transition - beyond compulsory school age

For students who are beyond compulsory school age:

· The principal should provide the student and the relevant person with information about other schools, registered training organisations or employment that may provide suitable opportunities for the student. 

In all cases, the principal of the expelling school should consult with the Department about what information is appropriate for disclosure to the enrolling school, registered training organisation, or employer, bearing in mind duty of care obligations as well as obligations to comply with the Information Privacy Act 2000 and the Health Records Act 2001. 

Regional support in transitions

Department regions can provide support and advice around transition arrangements. In complex cases involving vulnerable or at risk students, the region can also identify appropriate services to help ensure the transition is a positive experience for the student and focused on providing the student with a fresh start.
For Regional Office contact details, see Regions
If the student is Aboriginal or Torres Strait Islander the regional Koorie Engagement Support Officer should be involved in supporting the transition. For contact details, see Koorie Education Coordinator Contact Details​​
If the student is in Out of home Care, see LOOKOUT Education Support Centres
Forms
· Expulsion Process Flowchart
· Expulsion Process Checklist
· Notice of Expulsion
· Parent Brochure: Procedures following Expulsion (pdf - 233.14kb)
· Expulsion Report
· Student Absence Learning Plan
SECTION TWELVE: RIGHTS AND RESPONSIBILITY 
Equal Opportunity 
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Overview

Equal opportunity is a requirement under both Victorian and Commonwealth legislation. In Victoria, the main piece of legislation which makes it unlawful to discriminate is the Equal Opportunity Act 2010 (Vic) (EO Act 2010).

Related laws in Victoria are the Charter of Human Rights and Responsibilities Act 2006 (Vic) and the Racial and Religious Tolerance Act 2001 (Vic).

At the Commonwealth level, there is a range of equal opportunity legislation which includes the Racial Discrimination Act 1975 (Cth), the Sex Discrimination Act 1984 (Cth), the Disability Discrimination Act 1992 (Cth) and the Age Discrimination Act 2004 (Cth).

Equal opportunity means that every person can participate freely and equally in areas of public life such as in the workplace, in education, or in accessing goods and services. Discrimination is treating, or proposing to treat, someone unfavourably or bullying them because of a personal characteristic protected by law. Equal opportunity law aims to promote everyone's right to equal opportunities; eliminate, as far as possible, discrimination and sexual harassment; and provide redress for people whose rights have been breached.

All employees, students, parents, school council members, contractors and volunteers are required to act in accordance with equal opportunity, anti discrimination, harassment and vilification legislation.  We all have a responsibility to ensure department workplaces including schools are respectful, safe and inclusive and free of discrimination, harassment, vilification and otherwise unlawful and unacceptable behaviours.

Equal opportunity policy in the Department is not only about compliance with legal procedure, but also good management practice.  The CORE Values of the Department uphold the principles of respect and diversity providing fairness and equal opportunity.  This helps the Department to be an attractive organisation and safe workplace for all. Managers and principals are required to ensure that equal opportunity and anti harassment policy, legislation and supporting diversity principles and practices are integrated into appropriate workplace plans and activities.

The EO Act 2010 can be downloaded from: www.legislation.vic.gov.au
School Equal Opportunity Compliance
To assists schools with equal opportunity compliance, school principals should refer to the equal opportunity guidelines, checklist and policy template provided below.

Other Resources

Policy and Guidelines
· Equal Opportunity, Discrimination and Harassment Policy (
PDF
) (
WORD)

· Sexual Harassment Policy  (
PDF
) (
WORD
)

· Equal Opportunity Guidelines for Victorian Government Schools (
PDF
) 

Procedures & Forms
· Equal Opportunity Policy Checklist  (
PDF
)

· Equal Opportunity Policy Template  (
WORD
)
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