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All Victorian government school teachers meet the registration requirements of the Victorian Institute of Teaching (www.vit.vic.edu.au).
This school meets prescribed minimum standards for registration as regulated by the Victorian Registration and Qualifications Authority (VRQA) in accordance with the Education and Training Reform Act 2006, inclusive of those schools granted an exemption by the VRQA under the 'Student enrolment numbers' and/or 'Curriculum framework for schools - languages program' minimum standards until 31 December 2015.

		About Our School
School Context
The official Lightning Reef Primary School commenced on 1st January 2011 following a merger between Comet Hill P.S. and Bendigo North P.S. For the first two years Lightning Reef operated on the previous schools' sites while the new school buildings were being completed.  There was some movement of families away from the new school especially from the former Bendigo North P.S.  This drift away does not appear to be an ongoing issue as the enrolment increased substantially throughout 2014 and continued in 2015. The outstanding new open planned facilities and large, newly redesigned grounds was functioning in the last two weeks of the 2012 school year. The new school has provided a great sense of pride and excitement in the community. The grounds are expansive and provide for active and passive play as well as a chicken enclosure and vegetable gardens. The full size gymnasium and indoor canteen ensure a range of indoor activities can be planned.   

The enrolment in 2015 ranged between 185 and 203, and was 188 at Census day.  The Student Family Occupation (SFO) index for each school reflected a similar population profile and in 2015 the SFO was 0.82. The school is characterised as a low socio-economic school community. In 2015, there were 12 students funded by the Program for Students with Disabilities (PSD), 17 Koorie students, 11 in Out of Home Care and 21 with a Karen background. There has been a cycle of diagnostic and extended diagnostic reviews over the last two, four year cycles, the last being in 2011.  During the second half of 2014, the school underwent a Priority Review. Although challenging and confronting for staff, the process provided the school community with clear recommendations required for improvement across all operational areas of the school.

The staffing profile has changed since the merger in 2011. The leadership profile changed significantly in 2015. The Principal retired at the end of Term One as did the Business Manager. An Acting Principal was seconded from a local school for Term Two, and worked with the newly appointed Assistant Principal and Acting Business Manager. Term Three saw the Assistant Principal take on the Acting Principal role, the Business Manager was confirmed as ongoing and the school gained an Acting Assistant Principal who specialised in students with additional needs. Of the 12.5 teachers, only 5.5 were part of the merger. There are nine education support staff (ES) including a Business Manager. The school has specialist programs in Visual Arts and Physical Education. 

The school has impressive support services and community partnerships for student and family support. There is a 0.6 EFT Social Worker, visiting educational psychologist and there was a 0.5 School Chaplain for part of the year. The school has strong ties with the Greater City of Bendigo Council who sponsor local businesses to participate in a careers program called Passions and Pathways targeting years 6 students. 

The newly badged school has well-resourced classrooms and breakout learning areas as well as inviting external play spaces for students. The school is well equipped with ICT resources and is working through a plan to purchase quality software to engage students and extend learning opportunities.

The initial buoyancy provided by the new facilities has been impacted by the need to re-examine how teaching and learning operate within an open area with shared breakout spaces. Many staff have found difficulty adjusting their teaching styles and exploiting the possibilities for 21st century learning in these spaces. Most teachers are concerned at the level of noise and the interruptions to learning as groups travel through the spaces. There are some design issues especially how the vents in the classrooms transmit noise. The implications of the open planned space and lack of storage continue to be a challenge but will be areas to be addressed.
Achievement
Indicated in the Government School Performance Summary, Lightning Reef Primary School's student achievement outcomes are similar to like schools in both English and Numeracy.  This is also evident in the state threshold for the National Assessment Program –Literacy and Numeracy (NAPLAN) for learning gains from year 3 to 5 for literacy and numeracy and for the percentage of students achieving in the top three NAP bands. Data suggests that learning growth from year 3 to 5 in core subjects is still of concern there has been an increase in the numbers of students making medium to high growth in Reading, Writing and Numeracy. It is also evident that few students make high growth. 

Whilst Reading means are lower than the state, they are not significantly different. Given that the school’s strong professional learning focus following the merger has been reading; this is encouraging.
Using the evidence gathered from the Government School Performance Summary, it is evident that Teacher judgments are consistent with NAPLAN results. The threshold for the F-6 percentage achieving at the expected AusVELS level C and above for English and Mathematics, once adjusted for the school population profile, is lower than similar schools. 

The strategies implemented across the school to address the need for improved student outcomes include: 

· Teachers have participated in extensive professional learning funded by National Partnerships. Teachers recognise the benefits of coaching in building teacher capacity. In the past year greater attention to whole school approaches and embedding learning has resulted in more consistent approaches to core subjects, particularly evident in reading 3-6 and in speaking and listening F-2.

· Developing consistent approaches to teaching and learning based on research findings: Scope and sequence curriculum planners in English and Mathematics

· Team planning- using common planning tools and lesson formats to guide teaching based on models of agreed practice. 

· Rigorously following an assessment schedule and discussing planning, assessment and the individual needs of students within Learning Community Meetings

· The School also split classes in the 3/4 area when it became evident that class size was adversely affecting the learning of students.  The school increased its Reading Recovery provision to have three teachers from the second semester, resulting in one third of the Year One students participating in the program. This saw 80% of the Year One students reach expected level for the first time in the school's short history.  
· The school received funding for the Koorie Early Years Literacy and Numeracy Project which saw 12 F-3 Koorie students received individualised tutoring from a graduate teacher for a semester. 
A major component of the Assistant Principal role was student management, coordination of visiting professional staff and both leadership and organisation of the PSD program and intervention programs. Her role was heavily skewed towards student management and PSD management, creating a dilemma for her previous role as an instructional leader and coach.  When she took on the Acting Principal role, the school seconded two Leading Teachers with expertise in leading student learning for two days a week during semester two, so the focus on student learning remained at the forefront of the school's priorities.
Engagement
In the 2015 range of results for the middle 60 percent of Victorian Government schools in relation to attendance, Lightning Reef Primary School is similar in 2015 for school comparison, however is lower in the four year average of comparison schools. Attendance did not reach the state threshold with all year levels showing an attendance rate around 90%, which is of huge concern for the school.  The school attributes poor attendance averages to a number of families impacted by trauma, mental health issues impacted from home, families not valuing education and lack of reliable transport. 

Students were often missing the start of the day and introduction to lessons as there are many late arrivals. As the School knows that poor learning growth is linked to high absenteeism, the school council took drastic action in 2015 and altered the starting time of the school day. The school also altered the sign-in procedure for students arriving late. From mid-way in Term Two, classes started at 9 am instead of 8.45.  This saw the late comers reduce by 60% from that point.
The school also used other strategies and incentive ideas from the DEECD strategy, Every Day Counts, to encourage regular attendance. These strategies included:

· Follow-up phone calls to families and supporting agencies such as BDAC, Family First and St Lukes

· Weekly awards for classes with the highest attendance percentage each week

· Awards each term for students with a 95%+ attendance rate

· Placing truant students on Attendance Improvement plans after conducting SSG's 

· Adding official warning letters to student reports 

· Seeking DET Regional support.

The Student Attitudes to School survey data, relative to primary schools across the state, indicate lower connectedness to school over the four year average, however the gap is closing in 2015. The Connectedness to School results in 2015 are above the State threshold in the Attitudes to School Survey.  Reasons for this improvement can be attributed to the team approach for classes working together. This has enabled more consistency across curriculum, expectations and given a stronger sense of community.  The school continued to be involved in the Year Six 'Passion and Pathways Program' as well as having our first team in the RACV Energy Breakthrough Challenge.  Providing these extra-curricula special events was identified by the graduating students as a highlight of their time at Lightning Reef Primary School. 

The school reintroduced Positive Behaviours Support Program  in Semester Two, after a shift from the philosophy under the direction of the Term Two Acting Principal. Although in its early stage has assisted in enabling a more structured and consistent approach towards student management across the school.  Staff has been involved in a range of training to support their understanding and the implementation of this program. Student motivation, morale and their view of teacher effectiveness dropped from 2014 slightly. 

There is a calmer, enthusiastic and settled atmosphere in the new Lightning Reef community which can only help to lessen the confusion that many students and staff may have felt when the merger was in its transitional stage.
Wellbeing
In the Wellbeing section of the Victorian Government schools performance data, Lightning Reef has achieved lower than the state threshold for perception of Student Safety. Views of behaviour and student safety are relatively low and have been throughout the four year average. Whilst the data indicates an increase in students reporting feeling safe and impacted on classroom behavior, results are still in the bottom quartile for the state. 

The huge impact of adverse student behaviour and endeavouring to create an orderly environment for learning is causing students and staff distress. This has been a prolonged concern but it is envisaged that the implementation of the Positive Behaviour Framework will support progress in this area by giving structure and clarity to processes and expectations around behavior across the school for all involved. It is acknowledged that positive recognition and rewards will assist the community in a constructive manner.

The staff have endeavoured to build a strong and engaging learning community and safe, welcoming school for students and the community. However there are a number of pre-conditions for school improvement that are not yet fully met although planning and implementation have commenced. These strategies include:

· Use of restorative practices underpinning all dealings with student incidents

· Use of Circle Time, restorative chats and quiet activities to problem solve, settle and reintroduce students to learning 

· Continually promoting the community- agreed vision and values and documented school policies

· Developing school mantras to guide positive behaviour choices

· Getting experts in to assist school leadership with  functional behavioural assessments for a  severely at-risk student

· Training the 2015 Acting Assistant Principal in conducting functional behavioural assessments
· Working closely with DHS, St Lukes, CASA and DET Regional Welbeing personnel to develop Individual Behaviour Management Plans and Re-engagement Plans

· Employing additional Education Support Officers to support students identified as having  Severe behaviour issues

This year in response to continuing concerns about student behaviour management the Positive Behaviour Support (PBS) approach is a priority. The school psychologist continued to lead staff professional learning and support for restorative practices and PBS is also given by the school social worker. 

Parent, student and staff surveys all show relatively low mean scores for behaviour management and classroom behaviour. Student motivation is relatively low on staff and parent surveys but not as low on student surveys. 

The return percentage of Parent Opinion surveys has not been high but those who have responded  rate school climate variables, including approachability of staff, above the state although opinion of student behaviour and safety correspond to the  student view. The staff opinion survey was completed by 14 Principals/Teachers and 3 ES staff. All areas assessed were significantly lower compared to state and regional data. In particular only 44% of staff respondents felt protected from intrusions that distract from learning and teaching. In consideration, staff has also experienced a high level of change in recent years which can challenge morale and attitudes along with the acclimatisation of working in new, open learning areas.
Productivity
Lightning Reef Primary School experienced a great deal of substantial change and uncertainty throughout 2015.  Having both the Principal and Business Manager resign at the end of Term One, only a few months after a priority review greatly effected processes and priorities previously set. The School's daily operation had two Learning Communities (F-2 and 3-6) with each Learning Centre planning together to design and implement curriculum.  The Term One Leadership team consisted of the Principal and Assistant Principal as well as two teacher representatives who were in the roles of Learning Community Leaders.  Other committees that meet regularly included the Consultative Team, OH&S, ES Team and the Welfare Team.  The Leadership team was reduced in Term Two, but increased again when the Assistant Principal took on the Acting Principal role.

The Weekly Learning and Teaching Timetable showed uninterrupted times for the Daily literacy block.  Teachers received 3 hours EFT Time release, as it was recognized that they spent large proportions of that time following up poor attendance and behaviour incidents. 

Staffing resources were allocated according to need, with the Foundation classes having  access to a Speech Pathologist two days a week and Speech Aide designated to follow up four days a week, as a large percentage of students arrived in their first year of school with extremely low oral language and inconsistent or poor attendance at kindergarten level. Data was collected by the Speech Pathologist showed a dramatic decrease of students on the at-risk register for Speech development over the course of the year. Classes were small in F-2 with 1.2EFT Reading Recovery to work with Year 1 students all year. 
Classes in the 3/4  and 5/6 area were split and a third class in each team was made due to the increased number of students entering the school after census day. This decision maximised learning opportunities for these students and allowed support for the large number of students at-risk in those year levels. 
The Year 5/6 Careers Passions and Pathways project continued in 2015, with the Year Six students enjoying the opportunity to see employment options available to them in real life experiences. The School Principal prioritised this project with much time dedicated to working with the Bendigo Council and local businesses to ensure the success of the project. The RACV Energy Breakthrough challenge was another project that was introduced to our students in 2015. Whilst it took a great deal of effort and funds, the school feel it was a worthwhile project to lift student engagement and participation in physical activity both in and out of school hours.
A great success for Lightning Reef was the inclusion of a Multicultural Aide to work with our EAL students and their families. Along with Plokow, teachers and leadership were able to address individual needs of these students and see successful transitions into our school. The Koorie KESO supported the school in working with families to build stronger relationships with the school and the DET Psychologist worked very closely with the Acting Assistant Principal and Welfare Officer to support families in crisis and students in Out of Home Care. Some 50+ students were involved in regular SSG's in 2015.

The Parents Club was again restarted in Term Four after disbanding the year before.  The Acting Principal and teachers supported the Parents Club in fundraising for small events over the course of the year.

A large proportion of School Council funds was spent over the course of the year, mainly on staffing and grounds development.  
The school’s budget remained healthy throughout the year and this was a determined focus of the Budget committee and school council.
For more detailed information regarding our school please visit our website at
http://www

		Performance Summary
The Government School Performance Summary provides an overview of how this school is contributing to the objectives of the Education State and how it compares to other Victorian government schools.
All schools work in partnership with their school community to improve outcomes for children and young people.  Sharing this information with parents and the wider school community will help to deliver community engagement in student learning in the school, which is a state-wide priority of the Framework for Improving Student Outcomes.
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School Profile
Enrolment Profile
A total of 188 students were enrolled at this school in 2015, 89 female and 99 male.
There were 8% of EAL (English as an Additional Language) students and 9% ATSI (Aboriginal and Torres Strait Islander) students.
Overall Socio-Economic Profile
Based on the school's Student Family Occupation index which takes into account parents' occupations.
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Parent Satisfaction Summary
Average level of parent satisfaction with the school, as derived from the annual Parent Opinion survey.  The score is reported on a scale of 1 to 7, where 7 is the highest possible score.
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School Staff Survey
Measures the percent endorsement by staff on school climate derived from the annual School Staff survey. The percent endorsement indicates the percent of positive responses (agree or strongly agree) on school climate from staff at the school.
Data are suppressed for schools with fewer than three respondents to the survey for confidentiality reasons.
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Achievement
Student Outcomes
School Comparison
Teacher Assessments from the Australian Curriculum/Victorian Essential Learning Standards (AusVELS)
Percentage of students in Years Prep to 6 with a grade of C or above in:
         English
         Mathematics
The grades are the same as those used in your child's end of year report.
A 'C' rating means that a student is at the standard expected at the time of reporting.
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Towards Foundation Level AusVELS is not used for the School Comparison.
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Towards Foundation Level AusVELS
Learning gain of students, relative to expectation in a year, for all students working within Towards Foundation Level AusVELS (AusVELS A to D).
Data will not be displayed where less than 10 student assessments were provided.
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Achievement
Student Outcomes
School Comparison
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NAPLAN Year 3
The percentage of students in the top 3 bands of testing in NAPLAN at Year 3.
Year 3 assessments are reported on a scale from Bands 1 - 6.
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NAPLAN Year 5
The percentage of students in the top 3 bands of testing in NAPLAN at Year 5.
Year 5 assessments are reported on a scale from Bands 3 - 8.
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Achievement
Student Outcomes
School Comparison
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NAPLAN Learning Gain does not require a School Comparison.
NAPLAN Learning Gain 
Year 3 - Year 5
Learning gain of students from Year 3 to Year 5 in the following domains; Reading, Numeracy, Writing, Spelling and Grammar and Punctuation.
NAPLAN learning gain is determined by comparing a student's current year result to the results of all ‘similar’ Victorian students (i.e. students in all sectors in the same year level who had the same score two years prior).  If the current year result is in the top 25%, their gain level is categorised as ‘High’, middle 50%, is ‘Medium’ and bottom 25%, is ‘Low’.
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Engagement
Student Outcomes
School Comparison
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Prep
Yr1
Yr2
Yr3
Yr4
Yr5
Yr6
90 %
92 %
92 %
92 %
92 %
90 %
90 %
Average Number of Student Absence Days
Average days absent per full time equivalent (FTE) student per year.  Common reasons for non-attendance include illness and extended family holidays.
Absence from school can impact on students’ learning. A school comparison rating of ‘lower’ indicates that the absence rate in this school is greater than what we would estimate, given the background characteristics of their students.
Average 2015 attendance rate by year level:
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Wellbeing
Student Outcomes
School Comparison
Students Attitudes to School - 
Connectedness to School
Measures the Connectedness to School factor derived from the Attitudes to School survey completed annually by Victorian government school students in Years 5 to 12.  The school's average score is reported here on a scale of 1 to 5, where 5 is the highest possible score.
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Students Attitudes to School - 
Student Perceptions of Safety
Measures the Student Perceptions of Safety factor derived from the Attitudes to School survey completed annually by Victorian government school students in Years 5 to 12.  The school's average score is reported here on a scale of 1 to 5, where 5 is the highest possible score.
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		How to read the Performance Summary
What are student outcomes?
Student outcomes show the achievements of students in this school in English and Mathematics. They also show results in national literacy and numeracy tests and, for secondary colleges, the Victorian Certificate of Education (VCE) examinations. They provide important information about student attendance and engagement at school.
For secondary colleges, the Performance Summary also provides information about how many students at this school go on to further studies or full-time work after leaving school.
You can see these results for the latest year, as well as the average of the last four years (where available).
The Performance Summary also allows you to compare student outcomes for students at this school with the outcomes of students in all other Victorian government schools.
What is a School Comparison?
The School comparison is a way of comparing school performance that takes into account the different student intake characteristics of each school.
A School comparison takes into account the school’s academic intake, the socio-economic background of students, the number of Aboriginal students, the number of non-English speaking and refugee students, the number of students with a disability, and the size and location of the school.
The School comparison measures show that most schools are doing well and are achieving results that are ‘similar’ to what we would estimate given the background characteristics of their students.  Some schools are doing exceptionally well with the students they have, and have ‘higher’ performance.  Some schools have ‘lower’ performance after taking into account their students’ characteristics – these schools will receive targeted support to ensure that there is improvement.
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Looking at both the student outcomes and school 
comparisons provides important information about what 
a school is doing well and the areas that require further 
improvement.
More information on school comparison performance 
measures can be found at: 
http://www.education.vic.gov.au/school/principals/manage
ment/pages/performreports.aspx
What is the meaning of ‘Data not available’?
For some schools, there are too few students to provide 
data. For other schools, there are no students at some 
levels, so school comparisons are not possible. Newly 
opened schools have only the latest year of data and no 
averages from previous years. The Department also 
recognises the unique circumstances of Specialist, Select Entry, English Language and Community Schools where 
school comparisons are not appropriate.
What is this school doing to improve?
All schools have a plan to improve outcomes for their 
students. The ‘About Our School’ statement provides a 
summary of this school’s improvement plan.
Additionally, NAPLAN learning gain charts are provided for each of the NAPLAN domains.  These compare a student's current year NAPLAN result to the results of all ‘similar’ Victorian students (i.e. students in all sectors in the same year level who had the same NAPLAN score two years prior).
If the current year result is in the top 25% their gain level is categorised as ‘High’, the middle 50% is categorised as ‘Medium’ and the bottom 25% is categorised as ‘Low’.
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Results for students working within Towards Foundation Level AusVELS (AusVELS A-D)  show the percentages of these students making progress below, at and above the expectations of their schools.
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		Financial Performance and Position
Financial Performance - Operating Statement
Summary for the year ending 31 December, 2015
Financial Position as at 31 December, 2015
Revenue
Actual
Funds Available
Actual
High Yield Investment Account
$96,918
Official Account
$14,159
Total Funds Available
$111,077
Student Resource Package
$1,589,705
Government Provided DET Grants
$324,472
Government Grants Commonwealth
$22,349
Government Grants State
($2,200)
Revenue Other
$8,195
Locally Raised Funds
$45,384
Total Operating Revenue
$1,987,905
Expenditure
Financial Commitments
Operating Reserve
$20,000
Revenue Receipted in Advance
$4,487
Provision Accounts
$962
Other recurrent expenditure
$9,135
Capital - Buildings/Grounds incl SMS>12 months
$76,493
Total Financial Commitments
$111,077
Student Resource Package
$1,544,089
Books & Publications
$1,939
Communication Costs
$4,215
Consumables
$59,124
Miscellaneous Expense
$101,661
Professional Development
$9,558
Property and Equipment Services
$167,538
Salaries & Allowances
$272,873
Trading & Fundraising
$5,949
Travel & Subsistence
$327
Utilities
$22,059
Total Operating Expenditure
$2,189,334
Net Operating Surplus/-Deficit
($201,429)
Asset Acquisitions
$0
Student Resource Package Expenditure figures are as of 21 March 2016 and are subject to change during the reconciliation process.
Misc Expenses may include bank charges, health and personal development, administration charges, camp/excursion costs and taxation charges.   
Salaries and Allowances refers to school-level payroll.
All funds received  from the Department, or raised by the school, have been expended, or committed to subsequent years, to support the achievement of educational outcomes and other operational needs of the school, consistent with Department policies, School Council approvals and the intent/purposes for which funding was provided or raised.
Financial performance and position commentary
The school
The school has set aside $80,000 excess funds from 2015 towards major building works. We are enclosing part of two break out spaces in order to make two additional classrooms, utilizing our vast building spaces. 
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